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School and Community Summary

School and Community Summary

The City of Marlborough is in central Massachusetts approximately 18 miles East of Worcester and 30 miles 
West of Boston in southern Middlesex County. There are several major roadways that pass through Marlborough 
including I-290, I-495, Route 20, Route 9, and Route 85. This location makes Marlborough very accessible from 
all points throughout the state. The population for Marlborough is just shy of 40,000 with a median household 
income of $75,413 and growth rate of 4.43%.

Marlborough is home to a large industry presence with many small businesses as well as large global 
corporations like GE Health, Boston Scientific, DuPont, Raytheon, and Hologic. The city bridges collaboration for 
industry through its Economic Development Corporation, Chamber of Commerce, and regional Workforce 
Investment Board. Throughout the year, the city hosts dozens of well-attended community events including a 
Labor Day parade, business expos, summertime farmers' markets and concerts on the common, the Food Truck 
Festival, the Downtown Classic Car Show, Trick or Treat on Main Street and the annual Home for the Holidays 
Concert featuring the MHS music ensembles.

In May 2019, the city council approved a $169 million budget with approximately 38% going to the Marlborough 
Public Schools (MPS) district. As a result, MPS has a per pupil expenditure of $16,197. According to data 
provided through the Department of Elementary and Secondary Education (DESE), 34.9% of families in MPS 
identified as socioeconomically disadvantaged. Additional student subgroups in MPS include 49% 
Hispanic/Latino, 23.6% English Learners, and 16.9% Students with Disabilities. There are currently 5 schools in 
the MPS district with an Early Childhood Center (ECC) and Alternative High School (Hildreth Program). The ECC 
and Hildreth Program are housed at separate locations in the city.

Marlborough High School (MHS) is in the northern part of the city off Route 85 approximately one mile from the 
town of Hudson and two miles from the I-290/I-495 interchange. The city's police station is located less than .25 
miles from the school and Umass Memorial Hospital is roughly one mile away.The campus of Marlborough High 
School is surrounded by an area of fully-grown trees and set back 1900 feet from Route 85. One side of the 
campus borders Holt's Grove conservation land and another side abuts Fort Meadow Reservoir.

Along Poirier Drive, the main road to the school, there are multiple playing fields, tennis courts, and a 
construction site for the district's new elementary school. Construction for the new elementary school is 
scheduled for completion in Summer of 2020. There are four parking lots: one for teachers, one for students, one 
small lot for administrators and handicapped, and another that serves as a drop-off/pick-up loop for buses. The 
campus of MHS can be accessed from both Bolton Street (Route 85) and Stevens Street (rear entrance).

MHS serves approximately 1100 students in grades 9 through 12. The school celebrates strong diversity with a 
student body comprised of 50.8% Hispanic/Latino, 41.4% White, 3.6% African American, 1.8% Asian, .1% Native 
American, and 2.3% Multi-race/Non-Hispanic. English is not the first language for 43.4% of students. English 
Learners makeup 15.8% of the student population and Students with Disabilities makeup 14.8%. In addition, 
30.2% of students are socioeconomically disadvantaged.

MHS's dropout rate was reported to be 2.5% in February of 2019, which represents a 1.2% decrease from its 
reported rate in June of 2018 (3.7%). MHS's last reported graduation rate was 86.2% from June of 2018. MHS 
reported an attendance rate of 94.1% for students (November 2018 SIMS) and 94% for staff (excludes PD days) 
at the conclusion of the 2018-19 school year. According the state's 2018 graduation data, 84.6% of students 
attended college, 5.2% went on to work, and 1.1% enlisted in the military.

MHS offers several student recognition programs including a National Honor Society, Tri-M Honor Society, 
National Art Honor Society, and National Business Honor Society. Students are afforded the opportunity to 
participate in National Language exams in Latin and Spanish as well as the American Mathematics Competition 
(AMC). Students involved in Business Professionals of America (BPA) and Vex Robotics have competed at the 
state and national level over several years. MHS science and engineering students have regularly been 
recognized at regional and state science/engineering fairs. There is also an annual student recognition ceremony 
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in June that highlights the academic achievement of over 300 students throughout various content areas as well 
as the recipients of prestigious community awards.

MHS offers over 20 advanced placement courses and hosts one of the state's largest concurrent enrollment 
programs. This year, over 100 students are enrolled in early college courses through Quinsigamond Community 
College (QCC). Students will earn up to 12 free college credits in Composition I, Composition II, Psychology, and 
Sociology courses taught by MHS teachers approved through QCC as adjunct professors. In addition, MHS has 
partnered with Lasell University to launch the Pathways to Teacher Diversity program, which creates a platform 
for minority students to become professional educators.

MHS also offers several summer internship opportunities through Marlborough Hospital, Raytheon, Boston 
Scientific, Hologic, the city's Information Technology (IT) department, and other industry partners. In addition, 
MHS has forged a partnership with local company Patriot Ambulance to train and certify up to 10 students during 
the 2019-20 school year. Students will work to become certified Emergency Medical Technicians (EMTs), receive 
training in Emergency Medical Dispatch (EMD), and participate in a 90-hour work-based learning experience.

Core Values, Beliefs, and Vision of the Graduate

MHS Core Values

Respect, Kindness, Teamwork, Responsibility and Effective Problem Solving

During the 2015-2016 school year, the MHS faculty, staff and student body were surveyed to help determine a 
set of core values. This questionnaire was sent to all teachers, administrators, staff, and students, from which a 
committee pulled out key phrases and ideas and tallied the most frequent responses. From this list, students 
engaged in activities and discussions to approve, define, and bring meaning to these core values.

Marlborough High School commits to use these core values to guide all aspects of what we do, ensuring that 
school culture reflects all who work and learn at Marlborough High School.

During the 2018-2019 school year the MHS staff revisited these values and re-approved their station as the Core 
Values for Marlborough High School

While the words below have differing meanings and uses, the following values are defined in the context of the 
MHS community as:

Respect:

Respect is an appreciation or admiration of others that is shown through patience, understanding and courtesy.

Kindness:

Kindness is the act of being genuine in our interactions with others; mindful of their feelings, and doing right by 
them.

Teamwork:

Teamwork is a commitment to common goals demonstrated by working effectively together with others.

Responsibility:

Responsibility is taking ownership over one's own actions.

Effective Problem Solving:
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Effective Problem Solving is the process of working through the details of a problem in order to reach a solution 
that considers not only the outcome but the interests of others, resulting in mutual agreement about a solution.

Based on these Core Values, the shared vision for a Marlborough High School Graduate is:

A Marlborough High graduate is kind, respectful and prepared for the 21st Century. They communicate 
effectively, think critically, collaborate productively, and solve problems efficiently.
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Standards & Principles

Part 1 - A Look Back

A LOOK BACK

Marlborough High School has grown tremendously since its last review in 2011.

First, the health of our learning organization for teachers and support staff has become the focus of our 
scheduling and professional collaboration efforts. Teachers experience up to five professional learning 
community (PLC) sessions every seven school days. These PLCs include targeted outcomes for 
instructional/curricula improvements using student learning data, the development and implementation of 
interdisciplinary project-based learning, and student intervention strategies including a well-established Student 
Support Team (SST) that can be accessed by any faculty member through either the formal referral protocol or 
during weekly house meetings targeting underperforming students. MHS has also invested in an increase in the 
level of personalization in all students' experiences throughout our high school. We have established six small 
learning communities (SLCs) of 80-90 students throughout the 9th and 10thgrades. These SLCs are thematically 
based to endorse student interest across the areas of STEM, entrepreneurship, and the fine arts. In addition, 
MHS has instituted an academic/therapeutic Bridge Program to assist students with excessive absenteeism from 
school. This personalization and establishment of a formal SST are the result of specific recommendations that 
came from our last NEASC follow-up report in 2014.

Our Hildreth Program (Alternative High School) has been restructured to provide better therapeutic and academic 
supports for students enrolled in our alternative learning setting including the addition of two full-time counselors 
and a full-time nurse. These additional supports at Hildreth were also one of the specific recommendations that 
came from our last NEASC follow-up report in 2014.

Another improvement moving forward has been the adoption of the belief that building a “partnership approach” 
to parent involvement will better serve our school. We have invested in onsite translation services with 2 full-time 
translators and a formal translation/interpreter request process as well established a district-based English 
Learner Parent Advisory Committee (ELPAC) to ensure that parent voice drives our agenda for school 
improvement.

In addition to these improvements, MHS has also earned national recognition for its project-based and work-
based learning programs, expanded its early college offerings to establish one of the state's largest concurrent 
enrollment opportunities for students, implemented a literacy initiative with high-school based reading 
development courses, and adopted a PBIS plan that separates social and academic expectations while 
highlighting the core values of our school. These are just a few of the exciting things happening within our walls!
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Foundational Element 1.1a - Learning Culture

The school community provides a safe environment.

FOUNDATIONAL ELEMENT 1.1A

In a survey of students and staff, students and staff report that they feel safe all of the time or almost all of the 
time.

Marlborough High School has policies and procedures in place to help ensure the safety of adults and students 
with respect to interpersonal interactions and physical access to the building during the school day.

Building access is limited by locked doors allowing ingress only from the main entrance. Visitors can only enter 
once they have been identified on a camera and allowed entrance remote locking system operated and 
monitored in the main office.

Additionally, cameras are in place around the MHS campus to assist administration and the School Resource 
officer in monitoring activities within and around the school building. School policies concerning safety have been 
determined through cooperation with the Marlborough Police Department which includes training and drilling the 
staff and students in ALICE procedure in the event of an emergency or intruder in the building. Additionally, a 
new office was identified in the summer of 2019 for the School Resource Officer adjacent to the main lobby of the 
school in order to allow easier collaboration between the SRO and the school community.

A Social Emotional Learning Committee comprised of teachers and counselors has been established to develop
and implement SEL strategies and interventionsto promote healthy and safe habits of mind throughout the school 
community. One practice that was established last year was beginning everyday with a schoolwide “Mindful 
Moment of Silence” to help students and staff focus on their mindfulness for the day ahead.

MHS supports the appropriate use of technology. Every student has a Chromebook and can use it under 
conditions that ensure their health and safety. Filtering of websites maintain a balance between the protection of 
students and the open flow of information. A Digital Citizenship initiative has been deployed to educate students 
in remaining safe and encouraging respectful and responsible choices in social media and online.

School administration has developed consequences for poor student behavior and these are administered 
consistently across the school.

Data from the NEASC survey shows that the majority of students feel connected to the school, feel welcome, and 
feel safe. The faculty and parent surveys show that adults feel safe at MHS as well.

RATING

Meets the Standard
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Foundational Element 1.2a - Learning Culture

The school has a written document describing its core values, beliefs about learning, and vision of the 
graduate.

FOUNDATIONAL ELEMENT 1.2A

During the 2015-2016 school year, the Marlborough High School faculty, staff and student body were surveyed to 
help determine a set of core values. During the 2018-2019 school year the MHS staff revisited these values and 
re-approved their station as the Core Values of MHS. Under the guidance of the principal, a committee coalesced 
these values and beliefs a statement to capture our Vision of the Graduate to further guide curriculum and 
learning moving forward.

RATING

Meets the Standard
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Foundational Element 2.2a - Student Learning

There is a written curriculum in a consistent format for all courses in all departments across the school.

NARRATIVE

Marlborough High School does not currently have a written curriculum in a consistent format for all courses in all 
departments, but has taken steps to implement this foundational element, such as developing a common 
curriculum map template. While most departments do have a written curriculum, it does not necessarily include 
all the key features in a consistent format or location.

Related Files
2019-09-28-15:46_Copy of MPS Curriculum Map Template.pdf
2019-09-28-15:47_MPS Curriculum Map Style Guide Template.pdf

RATING

Does Not Meet the Standard
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Foundational Element 3.1a - Professional Practices

The school has a current school improvement/growth plan.

NARRATIVE

Marlborough High School has an active school improvement plan which was approved by the Marlborough 
School Committee. The School Improvement Plan is developed through the input of students, staff, 
administration, and school council and is written in alignment with district-level goals.

Related Files
2019-09-13-12:26_MHS SIP 2019-20.pdf

RATING

Meets the Standard
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Foundational Elements - 4.1a - Learning Support

The school has intervention strategies designed to support learners.

NARRATIVE

Marlborough High School provides a range of intervention strategies for students. Common practice of 
developing and communicating Learning Targets, Success Criteria, and Language Objectives for each lesson 
taught has been a focus of professional development and is now a wide-spread part of the teaching and learning 
culture throughout the school.

Content teachers work collaboratively with Special Education teachers, English Learner teachers, specialist 
teachers, and counselors to develop effective lessons. Upon initial concern for a student's performance, teachers 
are expected to refer to the district and building curriculum accommodation plans (DCAP and BCAP) to 
implement best practice strategies. Teachers participate in Professional Learning Communities (PLCs) by 
content area as well as grade-level teams.The MHS approach to small learning communities has leveraged the 
experience of groups of teachers to provide a range of intervention strategies for students, resources for staff, 
and communication with families to personalize instruction. PLCs help teachers develop strategies which include 
but are not limited to: establishing daily routines, providing students with an overview of the lesson and 
expectations, rephrasing and clarifying language, reducing the number of concepts presented at one time, 
highlighting important concepts, using checklist and graphic organizers, using folders to organize classwork, 
frequent check-ins with the student, connecting new learning with previously mastered skills, etc.

The school employs a variety of personnel to support student learning in the classroom as well as their personal 
growth. Three Adjustment Counselors, two Registered Nurses, two Reading Teachers, a Library Media 
Specialist, Transition Specialist, Instructional Technology Specialist, School Psychologist, and paraprofessionals 
are employed full-time as resources for teachers and students and are active in working with students to 
personalize their education.

During the 2018-19 school year, Marlborough High introduced a new reading support class using two research-
based programs (Lexia and Wilson). The need for this class was identified using grade-level reading data from 
our Whitcomb middle school. Approximately 35% of students entering high school were reading at three or more 
grades below their suggested peer-group ability level. In addition, MHS hired two certified reading staff members 
to support this Tier II intervention. In partnership with Bridge for Resilient Youth in Transition, MHS initiated a 
Bridge Program during the 2018-2019 school year to help support rising mental health needs. The Bridge 
Program operates with a full-time clinical coordinator and academic coach in collaboration with the supervisor of 
counseling services, school counselors and staff. The Bridge Program allows students to feel supported while 
progressively reintegrating back to their full time course load after a hospitalization or medical leave.

During the 2019-20 school year, MHS rolled out a student intervention support class focused on the needs of 9th 
and 10th grade students. Teamed teachers across 9th and 10th grade in the content areas of mathematics and 
ELA now teach four honor's-level classes for all students on-team. Their fifth contractual class is now an 
intervention period for students on-team that are struggling academically and/or have historically struggled to 
meet with success on the MCAS exams. These students receive additional support each day from their content 
teacher of record. For the 2019-2020 school year, MHS has created a new intervention class to support 
struggling students in Grades 9 and 10. District curriculum supervisors used data such as Grade 8 MCAS scores, 
course grades, and Fastbridge testing results to identify high risk students for the course. These English, Math, 
and Physics support classes will run daily and students may be enrolled for a term, semester, or whole year 
based on need. Various instructional resources, such as Math 180, will be utilized by teachers to help students.

With respect to identifying students in need of intervention and/or support, 9th and 10th grade teams will now use 
a team-based student intervention meeting once per cycle (every 7 school days) to (a) identify students that are 
struggling academically and/or social/emotionally and (b) build in Tier I interventions to support identified 
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students. Above and beyond this continuous cycle of tracking Tier I support, MHS now has a formalized Student 
Support Team (SST) model for addressing the Tier I and II needs of students in grades 9 through 12. These 
teams meet continuously with assigned guidance counselors, adjustment counselors, and school nurses for each 
House team, which is run by an assistant principal and the school's psychologist.

RATING

Meets the Standard
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Foundational Element 5.1a - Learning Resources

The school site and plant support the delivery of curriculum, programs, and services.

NARRATIVE

The physical plant of Marlborough High School supports the delivery of curriculum, programs and services.

Despite the age of the physical plant it is well-maintained and operational. The physical plant and facilities are in 
compliance with local fire, health, and safety regulations with officials regularly onsite for inspections throughout 
the year. MHS Leadership regularly meets with Public Facilities in planning improvements and maintenance of 
the existing building in order to ensure public safety and compliance as well as a positive learning environment.

Student interests are sufficiently supported through a variety of facilities including the field house with an indoor 
track, outdoor fields, a TV studio, computer and science labs, an auditorium and stage, a robotics lab, 3D 
printing/design spaces, art/photography classrooms, Music Production Lab, band room, spaces for health and 
wellness classes, and space for a variety of extra-curricular programs that take place after school. The cafeteria 
and kitchen area have been newly renovated to provide a more efficient process for preparing and delivering 
student meals.

RATING

Meets the Standard
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Standard 1, Principle 1

The school community provides a safe, positive, respectful, and inclusive culture that ensures equity 
and honors diversity in identity and thought.

NARRATIVE

Marlborough High School is developing the standard of providing a safe, positive, respectful, and inclusive 
culture that ensures equity and honors diversity in identity and thought.

Marlborough High School strives to consistently promotes a safe, positive, respectful and inclusive culture that 
ensures equity and honors diversity in identity and thought. There are several programs and opportunities where 
the curriculum supports this principle. Firstly, the MHS Student Mentor Program provides student supports for 
students new to the school. The program maintains a maximum mentor to new student ratio of 1:5. These 
mentors go through mandatory training events each month to support our students during Panther periods. The 
mentor program promotes strong connections for our new students to the MHS community. Many of the students 
are multi-lingual to help acclimate our incoming EL population to a new building. Second, the guidance and 
wellness departments collaborate to deliver a comprehensive curriculum focusing on a variety of topics related to 
this principle including bullying, substance abuse, depression, mindfulness, stress management, human sexuality 
and relationships.
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There are policies and protocols that define and support respectful treatment of all members of the school 
community. For example, the School Council, consisting of school administration, faculty, students, parents and 
community members, meets monthly to address critical issues through the creation, review and change of school 
policy. Additionally, the student council, an active system of student government consisting of elected student 
officials from each grade level, addresses school climate and culture issues. A variety of clubs and special 
programs exist that support student interests and needs including many international clubs; the Lesbian, Gay, 
Bisexual, Transgender and Queer Alliance (LGBTQ); a program that connects special education students with 
peers; and an annual community celebration, the MHS Passion Fair that honors the achievements of all of our 
students. This helps to ensure all learners are known and valued and have equitable access to a full range of 
school programs and services.

The student support team (SST), consisting of school administrators, supervisor of counseling services, guidance 
counselors, adjustment counselors, school psychologists, nurses and special education staff is in place to help 
identify learning gaps and social disparities among students. The school is divided into two House student 
support teams, Black and Orange –each with a school administrator, two guidance counselors and one 
adjustment counselor. Each House meets bi -weeklyto identify at-risk students and brainstorm intervention 
strategies specific to the individual's needs. At risk students are identified through academic and attendance data 
reports, referrals by staff initiated informally and formally through the SST form, and/or through a review of 
academic, personal and social/emotional factors by school counselors. Possible interventions from SST process 
include parent meetings, implementation of a curriculum accommodation plan, referral to a counselor, or special 
education evaluation. Following the implementation of an intervention a student will consistently meet with their 
support staff and be tightly monitored moving forward by counselors and moving forward at SST/House Meetings.

All 9thand 10thgrade students are teamed with a common math, English, history, science and elective 
teachers.Each grade has common planning time built into the schedule to structure cross-curricular, project-
based learning, and student interventions.New this year, each team has an ELA and math intervention course to 
support struggling learners. Students are placed into a support course by content supervisors based on MCAS 
scores, Lexia data (reading level), course performance and teacher recommendation. The math support course 
utilizes the Math 180 curriculum to identify and remediate learning gaps.Additionally, each grade level has a lead 
intervention teacher and a lead project-based learning teacher to guide the teams in extending learning beyond 
the classroom authentically and closing the achievement gap.

MHS students have access to a comprehensive program of studies that includes core content courses at multiple 
levels, including sub-separate, college preparatory, honors, Advanced Placement and Early College. The 
school's elective offerings are inclusive and diverse, allowing students to select courses that align with their 
interests and strengths. Students can access teacher and peer-tutors after school at the MHS Homework Center. 
Additionally, this year, a number of mainstream core content area classes are taught jointly by a content area 
teacher and a special education teacher.

MHS data for students enrolled in Advanced Placement courses was previously very little for students with free 
and/or reduced lunch status. Current data is that close to 33% of MHS free and/or reduced population are now 
enrolled in Advanced Placement courses.

MHS promotes the learning growth of all students through instructional practices that establish high expectations 
and create a safe and effective classroom environment. Staff use instructional practices to motivate and engage 
students while accommodating differences in student needs.

MHS staff utilize sound teaching strategies by using rubrics to evaluate students. Staff routinely walk around the 
classroom conducting check-ins and assisting all students in ensuring they are following the lesson and are 
engaged in the learning process. MHS recognizes that instructional materials often do not meet the needs of all 
learners, including students with disabilities, English learners, and gifted students. Teachers modify quizzes and 
tests to differentiate for our English Language Learning students and may translate exam instructions into 
Spanish and Portuguese for student access. MHS has on-site Spanish and Portuguese translators to increase 
access and enhance communication between students, families, faculty, administration and community members.

MHS continues to work on improving and promoting a positive culture. This is just the second year of consistent 
leadership at both the high school and district levels. Despite current programs and policies there is still work 
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needed to rebuild the trust within the student body and between students and staff. Analysis of the NEASC 
opinion survey administered in the fall of 2018 (almost one year ago), only 56% of students reported that trust 
teachers, even if they don't have them in class and less than 30% of students trust other students, even if they 
don't know them. Even though nearly 90% of teachers feel safe at MHS, only 79% of students feel safe. While 
approximately three-quarters of students, families and faculty agree that people treat students from different 
backgrounds with respect, this does raise concern regarding the remaining portion of these populations that only 
feel respected "some of the time", or "once in a while." In a similar survey item, 73% of students and 80% of 
families report that "people like me feel welcome", supporting a need to continue our focus and emphasis on 
programs to promote a positive culture that will enhance the trust and safety at MHS, supported by current 
consistent leadership.

RATING

Developing

Page 15 of 70



Standard 1, Principle 2

The school's core values, beliefs about learning, and vision of the graduate drive student learning, 
professional practices, learning support, and the provision and allocation of learning resources.

NARRATIVE

Marlborough High School is developing the standard of incorporating the school's core values, beliefs about 
learning, and vision of the graduate to drive student learning, professional practices, learning support, and the 
provision and allocation of learning resources.

Marlborough High School's core values and beliefsabout learning have been articulated and the school is striving 
to integrate them into school culture. The vision of the MHS graduate is in its final stages of being formally 
articulated and has been shared with staff at the beginning of this school year.MHS has conducted surveys of 
teachers, students, administrators, and staff to determine our core values in order to have a dynamic, 
collaborative and inclusive process to develop its vision of the graduate.

During the 2015-2016 school year, the MHS faculty, staff and student body were surveyed to help determine a 
set of core values. This questionnaire was sent to all teachers, administrators, staff, and students, from which a 
committee pulled out key phrases and ideas and tallied the most frequent responses. During the 2018-2019 
school year the MHS staff revisited these values and re-approved their station as the Core Values for 
Marlborough High School. From this list, students engaged in activities and discussions to approve, define, and 
bring meaning to these core values.This is a step in the larger process as the school promotes its vision of the 
graduate,which has been undertaken by a committee led by the current principal.

Just 70% of staff and students are familiar with the school's core values and beliefs and two-thirds of staff agree 
they influence professional development and academic programming. This highlights an opportunity for MHS to 
truly embed the core values and beliefs into daily practice. For example, in the past the report card comments 
have reflected an evaluation of student progress in the areas of these values. A new approach is being 
developed to embed the values and beliefs into lessons and instructional practice.Moreover, with the initiative to 
promote and integrate the newly articulated vision of the graduate, the implementation ofthe core values and 
beliefs will be enhanced to drivestudent learning, professional practices, learning support, and the provision and 
allocation of learning resources.

Related Files
2019-09-25-08:29_MHS Vision of the Graduate Core Values Survey - used to survey students staff 
parents.pdf

RATING

Developing
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Standard 1, Principle 3

The school community takes collective responsibility for the intellectual, physical, social, and emotional 
well-being of every student and can demonstrate how each student is known, valued, and connected to 
the school community.

NARRATIVE

Marlborough High School is implementing a culture where the school community takes collective responsibility 
for the intellectual, physical, social, and emotional well-being of every student and can demonstrate how each 
student is known, valued, and connected to the school community.

The MHS community strives to take collective responsibility for the intellectual, physical, social, and emotional 
well-being of every student and can demonstrate how each student is known, valued, and connected to the 
school community. The Student Handbook, which is annually reviewed by the school community and presented 
to the school committee is distributed to all students and families in multiple languages. This is the primary 
resource for academic policies, procedures and expectations. During the 2018-2019 school year, students, 
parents, staff, administrators and community members collectively developed common expectations for both staff 
and students for grading, attendance and vaping/substance abuse. For example within the grading expectations, 
all teachers are required to provide timely feedback, distribute a course syllabus to students and families, and 
common content teachers must utilize a common course grading system. During the first week of school, 
administration in collaboration with guidance, conducts class meetings to set academic and behavioral 
expectations and discuss the importance of personal accountability for maintaining a respectful school 
community.

ASPEN is the school's online student information management system. Teachers are required to regularly post 
grades and assignments in ASPEN. This system allows for meaningful comments to be included for each posted 
assignment. Students and parents have individualized accounts to track academic progress and attendance. 
Student support teams conduct regular house meetings utilizing academic, behavioral and attendance records 
from ASPEN to inform appropriate interventions. During the 2019-2020 school year the 9thand 10th
grade teams will continue to pilot the journal tool within ASPEN to streamline communication between students, 
teachers, administrators, counselors and parents as started the year prior.

From the NEASC survey conducted in the first semester on the 2018-2019 school year:

70% teachers report that their colleagues take responsibility for the academic well-being of all students, not just 
the students they teach. 90% of teachers report that at least half of their colleagues take on this responsibility. 
Student responses to this question are similar.

MHS believes the parents and/or legal guardians are essential to the success of public education and must be 
supported in working as partners in their children's development.

Regular school attendance is essential to a successful education experience. Students and families should 
receive the support they need to cooperate with attendance policies.

Teachers considerate professional practice of family outreach for both positive and negative phone calls and 
emails on a weekly basis. Aspen, our grading system, allows a comment feedback for every assignment posted. 
Teachers recognize student efforts through other means as offering a PAW as part of the Positive Behavior 
Intervention System for grades 9 and 10. There are also Most Improved awards at term assemblies. According to 
the NEASC Survey, 72% of parents feel that all adults seem to take responsibility for the academic well-being of 
their children.
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Marlborough High School has expanded its interdisciplinary project-based learning (PBL) opportunities with three 
thematic learning experiences in STEM, fine arts and entrepreneurship. All freshmen and sophomore students 
self-select into one of these three thematic teams. These opportunities are not “pathways” constructed to solely 
prepare students for careers after high school. Rather, they help guide teacher teams to bring curriculum to life 
with real-world applications. Additionally, the teaming of 9th and 10th grade students allows for a core of teachers 
to meet regularly as part of a Professional Learning Community (PLC) to discuss their group of shared students.

In addition to teaming, all Students at MHS (grades 9-12) attend a Panther Period each Wednesday (and on 
other days as needed) which functions as both a homeroom/advisory period as well as an opportunity for 
additional instruction/remediation in student coursework.

One goal of MHS Panther Period is to personalize the educational experience by creating an environment in 
which adolescent behaviors and performance can be influenced in a positive manner by forming meaningful 
relationships with adults. Students and Panther period advisors will foster the use of cooperative and 
collaborative skills to better understand the relationships among individuals and cultures and thereby treat others 
with respect and dignity.

Panther period is used not only as a built in time for class-meetings/ presentations, but also often includes 
activities providing students with information or events which promote healthy student development and support 
academic success by creating a sense of community and connection.

MHS has a Student Mentor Program which aims to provide student supports to new students to Marlborough 
High School. Of the applicants in the spring, a percentage of students are selected to serve as mentors to our 
students new to the school to maintain a maximum mentor to student ratio of 1:5. These mentors go through 
mandatory training events each month to support our students when they enroll at MHS or during advisory 
periods. The mentor program promotes strong connections for new students to the MHS community.

It is through these programs that MHS is continuing to implement a school climate through which all students feel 
that not only that there is an adult that cares for them (75% agree; NEASC survey) but to increase the number of 
students who feel connected to other students (66% report they have a connection with others, NEASC Survey).
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Standard 1, Principle 4

The school community's professional culture demonstrates a commitment to continuous improvement 
through the use of research, collaborative learning, innovation, and reflection.

NARRATIVE

Marlborough High School is implementing a school community in which professional culture demonstrates a 
commitment to continuous improvement through the use of research, collaborative learning, innovation, and 
reflection

At Marlborough High School teachers participate in professional learning communities (PLCs) that focus on 
collaborative and reflective practices. These PLCs are content or team specific. Generally, Professional Learning 
Communities (PLCs) meet once during the seven day cycle. In addition to these PLCs, faculty members meet 
regularly, bi-weekly, for department meetings. The agendas for these meetings are put together by the supervisor 
of each department, but reflect the direction of the administration.

While teachers are required to do in-district professional development, administration supports teachers 
attending out of district conferences and opportunities. Some of these conferences/classes include AP trainings, 
SEI courses, and content specific growth opportunities. For the most part, the cost of these conferences/courses 
are covered by the district. Teachers are required to share out the conclusions and findings of the 
aforementioned conferences/courses at department and PLC meetings. Teachers are also encouraged to 
present their own PD courses both in and out of district.

Teachers collect data and evidence from students to improve teaching strategies and practice.

The school uses MCAS data to improve school services such as the implementation of math and ELA 
intervention classes to support high-risk students. In 2018, MHS launched a reading program that has used 
MCAS, aReading, Rapid, and Word Identification and Spelling Test (WIST) data to place students into the 
program.

As part of the formal teacher evaluation process, students are afforded the opportunity to evaluate teacher 
performance using a teacher-generated survey.

Currently, there is no formal evaluation system for individual programs, but administration, guidance, and other 
stakeholders examine the data generated to help make decisions about program success.

RATING

Implementing
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Standard 1, Principle 5

The school's culture promotes intellectual risk taking and personal and professional growth.

NARRATIVE

Marlborough High School is developing a school culture that promotes intellectual risk taking and personal and 
professional growth.

The school is developing a culture that promotes intellectual risk taking and personal and professional growth. 
Marlborough High School utilizes peer support programs through mentor programs for both students and faculty. 
Faculty new to the profession or their role are paired with a mentor to support their transition to MHS or new role. 
A district-wide new teacher class taught by the Assistant Superintendent of Teaching and Learning further 
supports these educators as well as professional teachers new to the district. These inclusive programs foster a 
culture of shared responsibility for our collective growth and a support system for educators to try new strategies 
in a new role or new district. Student mentors are paired with incoming freshman Panther classes to provide 
general orientation roles such as tours, locker assistance, and explaining school traditions like Spirit Week. 
These mentors are from grades 10-12 and many bilingual so that students new to the state or country can be 
paired with a peer they can not only communicate with, but more closely identify with when they are of similar 
age or background.

Educators also take on the role of learner themselves during four full days and two early release school days 
dedicated to professional development. Faculty are encouraged to create sessions to meet the needs of their 
peers, often stepping outside of their comfort zone to run sessions on google classroom and padlet 
implementations, writing with colors across the curriculum, and SEL to name a few.

Curriculum Supervisors have a standing offer with their departments to provide substitute coverage to allow 
peers to observe each other to either provide constructive criticism for growth, review common lesson delivery, or 
offer advice on a topic the teacher may be struggling with. Students are so accustomed to this open-
door/classroom culture that they easily engage in conversation with these adults or are often unaware that 
anyone new has come into the room. Students have frequent practice with this respectful discourse not only with 
adults but with their peers. Setting norms of group work or general classroom behavior is a common practice in 
most classes. Teachers also engage in this practice when forming new committees or coming together for PLC 
or department meeting times.

Students are afforded opportunities to further their personal growth and take intellectual risks when designing an 
independent science research project or engaging in STEM challenges. While these long-term projects 
emphasize persistence in seeing their planning to its conclusion, students are also encouraged to continue 
working with academic curriculum through to mastery. Many teachers offer students test/quiz retakes or test 
corrections that involve both determining the correct answers as well as correcting errors in their thinking. The 
after school study sessions or class periods when these activities occur also focus a students strengths and 
weaknesses in their study habits and identify new strategies for future assessments.

RATING

Developing
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Standard 1, Principle 6

The school has an inclusive definition of leadership and provides school leaders with the authority and 
responsibility to improve student learning.

NARRATIVE

Marlborough High School has implemented leadership structure that is inclusive and provides school leaders with 
the authority and responsibility to improve student learning.

All educational, systematic, and operational decisions reside with the principal, however, the principal maintains a 
strong and healthy collaborative relationship with the superintendent to brainstorm new initiatives. This helps to 
ensure support for both school-based changes and improvements system-wide. The principal is given 
appropriate decision-making authority to lead the school with the support of our superintendent and central office 
team. When the allocation of lead teacher positions was reduced, the principal created a new team led not by 
content departments, but cross-curricular programs such an PBL, interventions, EL, and special education.

As part of the process that facilitates his decision-making, input from all staff members (both leaders and 
classroom teachers) is welcomed and actively sought by the principal. Lead teachers are invited to attend district 
leadership training days prior to start of school. There are four district leadership dinner meetings each year 
where building leaders collaborate to set goals and determine action plans. Lead teachers are also invited to 
these.

Students provide input to the Principal via a student advisory council that meets every six weeks to provide 
feedback on key issues. School Council meets once per month.There is one student representative on the 
School Committee and four additional students that serve as members of the school committee's student 
advisory board. These elected students present at School Committee 4-6 times a year on topics they feel warrant 
public attention and/or discussion.

MHS has created several committees to involve students, staff, and parents in decision-making. For example, 
during the 2018-19 school year, school wide academic and social expectations focused on grading practices, 
substance abuse, and healthy attendance were developed in collaboration with the school's leadership team, 
school council, and student advisory committee. In addition, the school also runs regular meetings for its Social 
Emotional Learning (SEL) committee and Alternative Pathways to graduation committee.

RATING

Implementing
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Standard 1, Principle 7

The school culture fosters civic engagement and social and personal responsibility.

NARRATIVE

Marlborough High School is implementing a culture which fosters civic engagement and social and personal 
responsibility.

Marlborough High School fosters civic engagement and social and personal responsibility providing students 
opportunities to demonstrate these qualities and engage in learning in a respectful environment.

The school developed a Social Emotional Committee of teachers, counselors, and administrators to focus on 
implementing social emotional strategies in every classroom. After establishing a baseline for the faculty in 
regards to their comfort level with Social Emotional Learning (SEL) strategies and culture, the committee has 
begun their work by building the comfort level of teachers with SEL and implementing it in the classroom through 
PD, purchasing a “library” of books to be housed in each department, as well implementing a Mindful Moment of 
Silence each morning to begin establishing mindfulness as a school norm.

In development of 9th and 10th grade teams and a “House” system of administrators, guidance and adjustment 
counselors, the school has taken steps to recognize and reinforce positive behavior (PBIS) and academic 
achievement. In order to recognize positive behavior students in 9th and 10th grade can be rewarded “paws” 
from their teachers for positive behavior choices or demonstration of one of the five core values. These “paws” 
act as raffle tickets for actual rewards of gift cards, homework passes, etc. Additionally teams come together in a 
whole grade assembly at the end of each term to recognize Academic All-Stars: High Honors, Honors, and Most 
Improved students with certificates.

Up until the 2018-2019 school year, all sophomores took a Civics / U.S. History I course. For the past four years, 
students in the course went on a field trip to the Edward M. Kennedy Institute in Boston to participate in a Senate 
Immersion Module, during which each took on the role of a senator debating and voting on legislation such as the 
PATRIOT Act and the DREAM Act. With the adoption of the 2018 Massachusetts History and Social Science 
Curriculum Framework, which has designated Grade 8 as Civics, and in light of the recently passed Civics Bill, 
which includes a high school civics project requirement (guidelines have not yet been released by the state as of 
this writing), the MHS History and Social Science department is in the process of updating its curriculum.

For the past several years, MHS has sent a student delegate and an alternate to participate in the annual 
Student Government Day, typically held at the State House in April. The delegate and alternate have been 
elected by their peers.

MHS also offers several summer internship opportunities through Marlborough Hospital, Raytheon, Boston 
Scientific, Hologic, the city's Information Technology (IT) department, and other industry partners. In addition, 
MHS has forged a partnership with local company Patriot Ambulance to train and certify up to 10 students during 
the 2019-20 school year. Students will work to become certified Emergency Medical Technicians (EMTs), receive 
training in Emergency Medical Dispatch (EMD), and participate in a 90-hour work-based learning experience.

Lastly, as of the 2019-20 school year, MHS's new social expectations are tied to community service opportunities 
for students to earn back social privileges in the unfortunate event that they are taken away. Partners like our 
local Boys & Girls Club, the United Way Food Bank, and Branches Assisted Living Center will provide students 
with community service opportunities to offset the social restrictions from infractions like frequent tardiness to 
class, disrespectful behavior, etc.
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Standard 1 Strengths

STRENGTH

The team approach to 9th and 10th grade has fostered a culture of cross-curricular, project-based learning, and a 
collaborative approach to student intervention.

STRENGTH

MHS Student Mentor Program which provides peer-to-peer supports to new students enrolling at Marlborough 
High School.

STRENGTH

Marlborough High School teachers participate in professional learning communities (PLCs) that focus on 
collaborative and reflective practices on a regular basis as the result of time being built into their daily schedule 
for PLCs.
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Standard 1 Areas of Growth

AREA OF GROWTH

Continue to develop a school culture that promotes intellectual risk taking and personal and professional growth 
for all stakeholders.

AREA OF GROWTH

Continue to offer support for teachers participating in Professional Learning Communities (PLCs) and identify 
training or opportunities to refine this practice.

AREA OF GROWTH

Continue our focus and emphasis on programs to promote a positive culture of trust, respect, acceptance and of 
feeling welcome among students and families of MHS.

Page 25 of 70



Standard 2, Principle 1

The school has a vision of the graduate that includes the attainment of transferable skills, knowledge, 
understandings, and dispositions necessary for future success and provides feedback to learners and 
their families on each learner's progress in achieving this vision.

NARRATIVE

Marlborough High School is developing the principle of a school that has a vision of the graduate that includes 
the attainment of transferable skills, knowledge, understandings, and dispositions necessary for future success 
and provides feedback to learners and their families on each learner's progress in achieving this vision. While the 
vision and core values exist, as of yet, they are not embedded into the school as a whole.

About 70% of Marlborough High School students think that their school has a clear vision about the skills and 
knowledge they need to develop to be successful in life. The same percentage of students report that they 
receive feedback on the progress that they are making in achieving the skills and knowledge they need to be 
successful in life.

According to the NEASC survey, the faculty and students of Marlborough High School believe that the school's 
Core values are not only applicable to academic success but transferable to life beyond the walls of MHS.

Marlborough High School is in the beginning steps of embedding the schools vision of a graduate into its written 
curriculum. As work has been done to document the MHS curriculum in a district-wide template, developers have 
been mindful of identifying how each unit/lesson will support the greater values and goals of MHS along with its 
vision of a graduate. As part of this work, rubrics will need to be developed in order to not only incorporate the 
MHS core values, but measure them as well.

Related Files
2019-09-28-16:25_Vision of the Graduate 2019.pdf
2019-09-28-16:27_Copy of MPS Curriculum Map Template.pdf
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Standard 2, Principle 2

There is a written curriculum in a consistent format for all courses in all departments that includes units 
of study with guiding/essential questions, concepts, content, and skills and integrates the school's 
vision of the graduate.

NARRATIVE

Marlborough High School is developing Principle 2.2.

Marlborough High School does not currently have a written curriculum in a consistent format for all courses in all 
departments, but has taken steps to implement this foundational element.

While most departments have their own curriculum maps and have spent a lot of time developing these over the 
past decade, they are not currently written in a consistent format and are kept in various locations.

During the Spring of 2019, district curriculum supervisors started developing a curriculum map template that 
could be used at all schools in the district, including the elementary and middle schools. The template went 
through more than three drafts and was eventually adopted by district leaders in May 2019. The curriculum map 
template will be completed for every unit of study and include: duration of unit, essential questions, content 
standards, language focus areas, practice standards or dispositions, objectives (knowledge, key understandings, 
skills), common instructional strategies, resources, and assessments. Every unit of study will include a statement 
on how the course supports the district's vision of the graduate and the date on which the curriculum has been 
reviewed for bias. A curriculum map style guide has also been created to help educators independently create 
the maps while maintaining consistency.

Over the past few summers, most MHS departments have been encouraged to participate in summer curriculum 
work where they have updated curriculum documents to include new standards and have a stronger vertical 
alignment. Since the curriculum map template has been created, some departments, such as Math, Humanities, 
and Science, have begun transferring their materials into this new format, but it is a work in progress and will take 
time for all courses in all departments to complete their curriculum.

Related Files
2019-09-28-16:28_Copy of MPS Curriculum Map Template.pdf
2019-09-28-16:28_MPS Curriculum Map Style Guide Template.pdf
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Standard 2, Principle 3

Curriculum ensures that learners demonstrate a depth of understanding over a breadth of knowledge.

NARRATIVE

Marlborough High School is implementing a curriculum that ensures that learners demonstrate a depth of 
understanding over a breadth of knowledge.

The curriculum ensures that learners demonstrate a depth of understanding over a breadth of knowledge by 
making connections to prior knowledge across disciplines; placing emphasis on learner application of knowledge 
and skills; and emphasizing a deep understanding using interdisciplinary authentic learning experiences.
All disciplines are structured to build upon prior knowledge of prerequisite courses as well as throughout each 
individual course. Teachers use interdisciplinary and discipline specific methods to ensure that learners 
demonstrate proficiency in their coursework.Teachers develop frequent assessments to measure student 
understanding, provide feedback, and support and help students with related curriculum. They offer a wide 
variety of methods to conduct in-progress evaluation of the students. Final assessments are compared with work 
against the previous benchmarks.

In all departments, teachers plan lessons to supplement the material learned in other disciplines.

Students are presented learning targets, success criteria, and language objectives to support their success. The 
staff is responsible for communicating the goals of each lesson and providing a measurement of success 
delineating what students will be able to do to demonstrate their achievement of the goals. This promotes student 
awareness of application of lessons and checkpoints in learning.

Project-based learning opportunities are part of the Marlborough High School experience with an emphasis on 
9th and 10th grade where they explore the curriculum via thematic teams. They collaborate with peers across 
content in addition to coursework. Some of these include internships both inside and outside of school, art 
exhibitions and community science exhibitions.

Internship programs are available to MHS students via the career center. Expanding on these opportunities, in 
2019 MHS launched its first EMT certification program in partnership with local Patriot Ambulance. Up to 10 
seniors will study to become certified EMTs and receive field experience as a component of the year-long 
curriculum.

Marlborough High School in partners with Quinsigamond Community College (QCC), offering college courses as 
an option for all interested students beginning junior year. This is a free experience for MHS students. All 
expenses including tuition, fees, and course materials are covered through the Marlborough Public Schools. 
Students may earn up to 12 free college credits through this program. Early College pathway courses are 
delivered by the faculty of MHS during the regular school day and count towards MHS graduation requirements. 
The MHS faculty assigned to these courses are recognized as adjunct professors. All early college pathways 
align with the MassTransfer program which enables participating students to carry credits from QCC to 
articulated four-year institutions. As such, these courses would best meet the needs of any student looking to 
pursue a 2- or 4-year college experience after high school.
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Related Files
2019-09-25-10:07_Early College-High School Website Resources and information.docx
2019-09-28-16:39_Grade 9 Teaming PD Slide Deck.pdf
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Standard 2, Principle 4

Instructional practices are designed to meet the learning needs of each student.

NARRATIVE

Marlborough High School is developing instructional practices that are designed to meet the learning needs of 
each student.

Teachers continually strive to ensure instructional strategies are designed to individualize and personalize 
learning for all students. Teachers have opportunities to collaborate with peers regarding instructional practices 
during PLC time. A common formative assessment learning cycle includes a day where teachers select an 
upcoming learning target and develop a short assessment, like a Do Now or an Exit Slip, for this skill. Teachers 
then have their classes complete the assignment, and they bring the results to the next PLC meeting where they 
discuss common errors and ways they can adapt their instruction to meet student needs. Additionally, some 
PLCs and departments have read a common text to improve instructional practice. For example, the 10th grade 
STEM team implemented, assessed and revised best practices from, “Teach Like a Champion”. Currently the 
Geometry PLC is reading, “The Problem with Math is English” with plans to increase access to all students with a 
language-focused approach.

Teachers are expected to provide a lesson learning target and success criteria for each class that is posted on 
the white board, lesson handouts or provided electronically to ensure all students understand and can identify 
what they are expected to learn. During the 2018-2019 school year the district provided professional 
development for writing language objectives (sample handouts attached). This year the expectation is for 
teachers to also include language objectives as part of daily lesson objectives.

Course levels include essentials, college prep, honors and Advanced Placement. All freshman and sophomore 
core content classes are honors level. To support this all-honors model, MHS has expanded its co-teaching 
model to include two-sections of co-taught honors math and English at the 9th and 10th grade levels. In co-
taught classes, special educators help modify assignments and instruction within the regular classroom. 
Teachers also have access to special education liaisons and support staff for assistance in differentiating 
assessments.

Select teachers have received formal training from CAST, an educational nonprofit, for implementing and guiding 
peers through Universal Design for Learning (UDL) which provides equity for student expression, access, and 
demonstration of knowledge. This opportunity has led to district-wide access to professional development 
opportunities instructed by those trained in UDL. Last year, MPS had the opportunity to work with an Instruction 
and Leadership Coach from the International Center for Leadership in Education (ICLE) who coached the district 
leadership team and select teachers on rigor, relevance, and learner engagement. This coaching will continue 
into the 2019-2020 school year.

Related Files
2019-09-28-16:57_Language Objectives by Color.pdf
2019-09-28-16:57_Academic Language Functions.docx
2019-09-28-16:57_Language Objectives Graphic Organizer.docx
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Standard 2, Principle 5

Students are active learners who have opportunities to lead their own learning.

NARRATIVE

Marlborough High School is implementing various opportunities for students to be active learners and lead their 
own learning.MHS has a vision of the graduate that includes the attainment of transferable skills, knowledge, 
understandings, and discipline for future success and provides feedback to learners and their families on each 
learner's progress in achieving this vision.

Students, staff, and parents completed the NEASC self-reflection survey in the fall of 2018. In this survey,
60% of students (63% of parents, 72% of teachers) reported that in classes, the teacher allows students to make 
choices about their learning. 59% of students report that their teacher provides them opportunities to pursue their 
own interests. 58% of students indicate that in their classes, they can suggest ideas about what they learn about 
or how they learn. 58% report that they can suggest ideas about how their teacher can assess what they have 
learned. About 50% suggest that they sometimes, often or very often work on a community project. In World 
Language classes, students (mostly Juniors) have the opportunity to work on the Marlborough Town Clean 
Sweep project in April, a project that relates to units on camping, the protection of the environment and our 
planet. 67% of students reported that sometimes, often, or very often they participate in activities such as a role-
play, demonstration, debate, or game. In World Language classes students have to demonstrate authentic 
conversation skills and role-play plays, a big part in the learning of a World Language.

Seniors participate in an annual Reality Fair. This event is run by the Business Department who invites local 
businesses to provide students with real-life scenarios, questions and decisions. Students gain a greater 
understanding of future practical situations. It allows teachers and community members to connect with the 
students and give them advice on practical life skills.

In World Languages, there are many opportunities to link the curriculum to personal lives.Project-based learning 
is authentic in the sense that students get an assignment to go to a store and write down the names of foreign 
products or make authentic dishes to bring into the classroom.In science classes students make their own 
choices on topics such as which disease or endangered species they want to research or selecting what 
materials to test as insulators in an inquiry experiment. Along with these topic choices, they can also select the 
format to present their work, anything from a poem to a song or a video. The Clothing students are required to 
research a store bought garment to evaluate the quality of the garment vs. the price of the garment.
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Standard 2, Principle 6

Learners regularly engage in inquiry, problem-solving, and higher order thinking skills.

NARRATIVE

Marlborough High School has implemented an environment in which learners regularly engage in inquiry, 
problem-solving, and higher order thinking skills. Marlborough High School offers 20 Advanced Placement 
classes and the early college access courses of English Literacy and Composition I and II and Psychology and 
Society through our partnership with Quinsigamond Community College. Over 150 students are enrolled in these 
college classes worth 3 credits per class. These classes are open to all students at no cost provided they meet 
pre-requisite requirements such as an introductory course or Accuplacer exam.

MHS students engage in activities that prioritize deep understanding, analysis, synthesis, creativity, making 
connections, and understanding relationships. Students are regularly challenged to use their critical and creative 
thinking skills.In many classes, students are required to fill out self-assessment rubrics to reflect upon their work 
and assess their progress. In all classrooms, students are asked to demonstrate understanding in multiple 
formats, including both group and individual projects.Teachers use rigorous standards-based unit designs with 
well structured lesson plans made clear to students through Learning Targets written with an aim toward higher 
order thinking skills. In Biotechnology and Anatomy courses, students apply their learning in order to work 
through patient case studies or lab tests in order to diagnosis an illness. Algebra and Physics classes must 
applying graphing skills and calculate unbalanced forces to achieve a successful barbie bungee jump off the third 
floor railing in the school foyer. Chemistry students are tasked with designing an airbag that fully inflates, but 
doesn't over-inflate by applying their knowledge of gas laws and stoichiometry to control the chemical reaction 
needed.

Teaming at grade levels has brought together a variety of department ideas as teachers plan interdisciplinary 
PBL activities and STEM challenges. Collaboration is not limited by department. Teachers collaborate with the 
guidance department, Library, Transition, and Instructional Technology Specialists, as well as outside agencies. 
Counselors, guidance, and community or alumni guest speakers assist in the the application of student skills and 
knowledge with a forward looking eye.
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Standard 2, Principle 7

Learners demonstrate their learning through a variety of assessment strategies that inform classroom 
instruction and curriculum.

NARRATIVE

Marlborough High School is implementing Principle 2.7. Learners demonstrate their learning through a wide 
variety of formative and summative assessment strategies that inform classroom instruction and curriculum.

In each unit of study, teachers employ a range of assessment strategies, including formative and summative 
assessments with clear learning targets, language goals, and success criteria.

Formative assessments are frequent, deliberate and consciously check for student understanding. Across the 
school, teachers utilize checks for understanding and strategies for formative assessment that might include 
teacher review of homework assignments, exit tickets, peer-to-peer discussion, practice tests and quizzes, online 
games (Quizlet, Kahoot!) or use of individual student-held whiteboards. PLC time is used to develop and share 
these formative assessments as well as evaluating examples of student work just a few days later. Teachers use 
this assessment data to make adjustments to practice for continued improvement and to raise the rigor and 
relevance of courses proactively, in real time, a benefit to both students and teachers.Content-area supervisors 
lead larger group discussions that are based on the examination of data in order to identify areas of strength or 
concern across courses in the department.

The student handbook includes a rubric for School-wide academic expectations in the areas of communication, 
synthesis, collaboration, problem solving, and media literacy. MHS teachers provide students with a set of 
learning targets and success criteria for each unit that students must know in order to be successful prior to 
assessments. Department-wide common curriculum and rubrics/scoring guides ensure students are provided 
with clear expectations prior to assessments. All sections of a course, regardless of instructor, use a common 
midterm exam and final exam at a minimum to ensure consistent and equitable learning opportunities across 
grades and courses. MHS teachers employ a variety of summative assessments which include project-based 
assessments as well as more traditional methods thatinclude a combination of teacher-developed and textbook 
materials, research papers/student essays, and simulated MCAS response questions.Many assessments include 
presentations of learning to authentic audiences including the STEM Expo, Passion Fair, Music Performances, 
Art Show, Fashion Show and Science & Engineering Fair.
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Standard 2, Principle 8

Learners have multiple opportunities to demonstrate their learning, receive corrective feedback, and use 
this feedback in meaningful ways to support their learning.

NARRATIVE

Marlborough High School is developing a climate in which learners have multiple opportunities to demonstrate 
their learning, receive corrective feedback, and use this feedback in meaningful ways to support their learning. 
Teachers regularly provide specific, timely, and corrective feedback to students so that students can revise and 
improve their work.Many classes offer exemplars to provide a visual example of completed work that reflects 
high, middle, and low achievement levels to help students better understand expectations. Constructive feedback 
and conferencing is provided to students in-progress on many assignments. Additionally, peer to peer feedback 
is a collaborative way in which students gain mastery; students review each other's material and leave 
suggestions for improvement. While commonplace in English and History courses as “peer editing”, this process 
is also used in the Mathematics department when examining thought processes and reviewing written work.
Many teachers give students the opportunity to retake assessments to show that their proficiency has increased. 
This number has grown in recent years as the practice has become more normalized. The NEASC survey 
reports that 69% of students and 72% of parents feel that teachers provide multiple opportunities to revise their 
work and improves their grades.

Student achievement is communicated to students in a variety of ways including but not limited to: student-
teacher conferencing, posting grades in the ASPEN online gradebook/portal, discussing work in groups, and 
comments both online via Google Classroom and written on assessments themselves.Student grades and 
progress report comments are formally posted in the Aspen portal twice each academic term (8 times per year).

Formally as part of the Professional Learning Communities at MHS, and informally if PLC time is not provided, 
teachers from all departments who share like-courses meet to compare rubrics, score assessments together, and 
calibrate their grading practices to ensure consistency.

RATING

Developing
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Standard 2, Principle 9

Learners use technology across all curricular areas to support, enhance, and demonstrate their learning.

NARRATIVE

Marlborough High School is implementing technology across all curricular areas to support, enhance, and 
demonstrate learning.

Over the past two years, Marlborough Public Schools has committed to developing a Digital Citizenship 
Curriculum to help educate students to make safe, smart, and responsible choices online. This curriculum was 
developed using a collaborative process for researching, and implementing a district-wide digital citizenship 
curriculum that has been well-received by all the different constituencies. Lessons in Digital Citizenship have 
been part of Panther period advisories at MHS as well as embedded in classes in the Business Department and 
as part of 9th and 10th grade English classes and the senior Media Literacy course. The initiative is supported by 
a committee created District-wide logo, posted in each of the MHS classrooms for reference, highlighting the six 
principles of Digital Citizenship developed by the committee.

Marlborough High school has a 1:1 technology Chromebook initiative. As part of this initiative, students are 
issued a device for their own use both at home and throughout the instructional day. Students sign acceptable 
use policies developed as part of the Digital Citizenship curriculum.

In addition to 1:1 Chromebooks, MHS is equipped with 10 computer labs (Apple and PC), 5 departmental 
Chromebook Carts, and course-specific or assistive iPads. All instructional spaces are equipped with a ceiling 
mounted projector or SMART interactive LCD panel. Teachers work to develop skills not only to use these as 
presentation devices, but as vehicles for student collaboration.

Via the Chromebook device, students have access to Google Classroom where teachers put pertinent 
information related to their courses. Students use Google Drive to create and share documents with their 
classmates and teachers. These programs document changes students have made helping teachers see when 
the work was started and completed as well as whom the changes were made by.

Material posted by teachers on Google Classroom gives students easy access to work missed when they are 
absent or access lost documents given previously by teachers. Students document their learning by the products 
turned in online such as quizzes, presentations, research, interactive learning websites with grades showing, and 
demonstrations of daily work on a larger project.

Learners within the school use technology to create products rather than simply consume media. TV production 
courses use modern equipment and editing software in the TV studio which was renovated in the summer of 
2018 to reflect the standards of the industry. Using digital editing software, students share work with audiences 
on the public cable station as well as a YouTube channel, Panther Media. Students in Music Production courses 
use professional-level tools to be shared via multiple distribution platforms including iTunes, Spotify, SoundCloud 
and Amazon. Graphic Design and Photography students work on both computers and iPads to develop the skills 
needed in the industry. Clothing students use computerized machines to design and create embellishments and 
industrial finishes. World Language courses regularly access the World Language Lab which allows the teacher 
to connect students via an online switchboard to engage students in peer-to-peer dialogue in a target language.
Business courses engage students in hands on training in current business and accounting tools as well as 
coding and javascript development skills.Students in Science, Technology, and Engineering courses use a 
variety of digital tools to design, develop and create products via 3D printing and CNC. Combining these tools 
with the design process ensures the pairing of the tools with real world applications.
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Throughout the school, learners collaborate digitally in many of their classes. Students work online together via 
the Google environment or by sharing files back and forth online.

Related Files
2019-09-25-10:46_Website Resources for Standard 2 Principle 9.docx
2019-09-25-10:47_Marlborough Technology Plan.pdf
2019-09-25-11:01_User contracts 3 Languages.pdf

RATING

Implementing
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Standard 2 Strengths

STRENGTH

The school has a clear set of Core Values that are not only applicable to academic success but transferable to 
life beyond the walls of MHS.

STRENGTH

The use of the co-teaching model, which pairs special education teachers with content area teachers in the 
regular education setting to foster a less restrictive learning environment for special education students.

STRENGTH

Instructional practices that individualize learning experiences for all students and project-based learning 
communities provide opportunities for students to be engaged, active learners.

STRENGTH

The Early-College High School partnership with Quinsigamond Community College, Internship opportunities, and 
EMT training program offer a variety of opportunities for all students to prepare for college or careers beyond 
MHS, while still enrolled in high school.

STRENGTH

Technology is not only available to students, but it is varied, accessible, supported, and embedded in the 
instructional practices of Marlborough High School.
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Standard 2 Areas of Growth

AREA OF GROWTH

Develop a written curriculum in a consistent format for all courses in all departments that includes units of study 
with guiding/essential questions, concepts, content, and skills.

AREA OF GROWTH

Embed Core Values/Vision of the Graduate into written curriculum.

AREA OF GROWTH

Identify and implement professional development for all staff on Instructional practices that are designed to meet 
the learning needs of each student.

AREA OF GROWTH

Ensure that all learners have access to authentic audiences to present their learning and increase participation in 
these opportunities and/or events.

AREA OF GROWTH

Evaluate the use of all types of feedback and its effectiveness in communicating a learner's progress along with 
its ability to guide further learning in a meaningful way.
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Standard 3, Principle 1

The school engages all stakeholders in the development and implementation of a school 
improvement/growth plan, which reflects the school's core values, beliefs about learning, and vision of 
the graduate.

NARRATIVE

MHS has implemented structures, like the School Council, through which school leaders, teachers, parents, and 
community members collectively develop a school improvement plan which reflects the school's core values, 
beliefs about learning, and vision of the graduate. It promotes a strategic mindset that incorporates backward 
design by looking at the school's data and developing two theory of action goals to address our needs. Each 
theory of action has a list of steps for monitoring it and an accompanying action plan.

The school improvement plan is aligned with district priorities and informs decision-making in the school as 
evidenced by the changes to the daily schedule rotation to meet the theories of action.

The School Council, chaired by the principal, and comprised of students, parents, teachers, and community 
members meets monthly to discuss and provide input into MHS-specific initiatives and policies as well as to 
develop, and implement the school improvement plan. The school leadership team consisting of the principal, 
assistant principals, curriculum supervisors, and lead teachers meets bi-monthly after school, at four night 
meetings throughout the school year, and two summer retreat days prior to the start of school, to review and 
reflect on the development and implementation of the school's improvement plan.

Related Files
2019-09-15-22:04_MHS SIP 2019-20.pdf

RATING

Implementing
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Standard 3, Principle 2

Educators engage in ongoing reflection, formal and informal collaboration, and professional 
development to improve student learning and well-being.

NARRATIVE

Marlborough has implemented a school culture in which educators regularly engage in ongoing reflection, formal 
and informal collaboration, and professional development to improve student learning and well-being. Teachers 
reflect on their performance through the teacher evaluation system, focusing on specific standards aligned to 
state and district goals. In addition to two monthly department meetings, currently more than 80% of staff 
participate in common course, content-based PLCs, meeting up to five periods in a seven day cycle. Teachers 
share best practices, examine assessment data, and develop practices to improve student learning. The 
inclusion of SEI and Special Education teachers in content-based PLC time began this school year when teacher 
and class schedules were assigned.

Moreover, the 9thand 10thgrades are grouped into three interdisciplinary teams per grade, including a Business, 
Fine Arts and STEM theme. Interdisciplinary teams consist of a science, math, English, history and theme 
teacher for a common group of 75 to 100 students. Teachers on these teams can also meet up to five periods in 
a seven day cycle. A teacher that is a member of a content PLC and an interdisciplinary team will meet with each 
team two to three times per cycle, depending on specific student learning or intervention needs.Interdisciplinary 
teams plan and assess interdisciplinary theme projects and examine common student intervention strategies.

The intentional scheduling of formal collaboration time between common content and cross-disciplinary teachers 
has resulted in the vast majority of staff reporting regular curriculum revision and refinement, design of 
appropriate-challenge level lessons and assessments and discussion of how to improve instruction and help 
students learn best. The school-wide initiative of formally scheduled collaboration time is new in the last two 
years and now includes nearly 100% of staff. More than half of the staff agree on the value of PLC meetings and 
collaboration time with colleagues. This is predicted to increase with the development of formal PLC protocols 
and the additional support of two intervention and two project-based learning lead teachers in the 2019-2020 
school year.

The district offers a formal mentoring program for all new teachers. New teachers attend a year-long seminar 
course to learn district protocols and support, including how to use the online ASPEN grading tool or navigating 
the evaluation system. In addition, each new teacher is assigned a common content mentor to provide school-
based support with building specifics, lesson planning, classroom management, etc. Currently the mentoring 
program is offered to teachers without teaching experience, but would be beneficial to all teachers new to the 
district, despite their previous experience.

MHS promotes professional development and supports teachers in continuing their education through graduate 
courses. The high school leadership team often discusses, plans and reflects on professional development 
offerings to best meet the needs of the MHS staff. Slightly less than half (45%) of staff report that on-site 
workshops and training helped them improve student learning, achievement, or well-being. Likewise, instructional 
coaching (26%) and classroom observations with other colleagues (28%) were only reported as helpful for 
teachers to improve student learning, achievement, or well-being by a small portion of the faculty. An outside 
agency has been hired by the district for the 2019-2020 and 2020-2021 school years to better equip the 24 
teachers involved in the co-reaching model (regular education and special education) with the knowledge and 
tools to support student learning and improve student achievement.
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MHS has had numerous leadership changes at the school and district levels since our last decennial visit in 
2011, but with our recent and current continuity of leadership there is a great opportunity to further our culture of 
professional trust, accountability and communication.

RATING

Implementing
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Standard 3, Principle 3

Educators examine evidence of student learning and well-being to improve curriculum, instruction, 
assessment practices, and programs and services.

NARRATIVE

Marlborough High School has implemented programs and practices where educators regularly examine a variety 
of evidence of student learning and well-being to improve curriculum, instruction, assessment practices and 
services.

78% of MHS staff go directly to the source, asking students for feedback to improve their teaching or their 
practice as an educator through anonymous surveys or other reflection lessons. Teachers review and unpack 
data from MCAS and ACCESS standardized testing to reflect on their instructional practices and curriculum that 
those students received. This reflection often results in curricular changes, incorporation of additional student 
focused learning activities, or adjustments to scope and sequence to better align to the state standards.

Collaboratively, most departments have developed common unit, midterm and final exams for common courses. 
The expectation in the 2019–2020 is for all common courses to have common grading weights and policies while 
administering common assessments. The district has supported this initiative through scheduled PLC time within 
the school day, as well as funding curriculum work opportunities in the spring and summer. These common 
assessments are living documents continuously being updated to ensure alignment with new state frameworks 
and updated MCAS standards. Moreover, common course teachers utilize collaboration time to develop Learning 
Targets and analyze formative assessments, such as do now or exit ticket assignments to ensure students are 
meeting learning goals for each unit and to inform instructional choices. This is represented as 81% of staff 
reporting they examine student work to make instructional decisions at least 1 to 2 times per month, with 53% 
reflecting on student work as much as 1 to 2 times a week. This initiative is supported by increased, formalized 
PLCs in the school that are supported by both lead teachers and curriculum supervisors.

RATING

Implementing
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Standard 3, Principle 4

Collaborative structures and processes support coordination and implementation of curriculum.

NARRATIVE

Marlborough High School is developing collaborative structures to support the coordination and implementation 
of curriculum. As previously stated, the school has scheduled formal collaboration time between common-content 
for nearly 100% of staff and cross-disciplinary time for 9thand 10thgrade team teachers to meet up to 5 times in a 
7 day cycle for the start of the 2019-2020 school year. Special education co-teachers are also included in the 
common-content PLC time. MHS departments meet twice a month after-school to allow for both horizontal and 
vertical alignment of curricula from grades 9-12. 60% of staff report that within their department/grade, they 
ensure that the curriculum aligns with their peers. Vertical alignment for curriculum with the middle school 
continues to present challenges due to differing school hours and professional development days often dedicated 
to school-based improvement plans. The district employs three 6-12 supervisors in Humanities, Mathematics, 
and Science Technology and Engineering who are responsible for overseeing effective curricular implementation 
and vertical articulation between MHS and Whitcomb Middle School. This past year they were able to lead one 
meeting with all 6-12 content teachers during professional development time. Additionally, the district employs K-
12 supervisors/directors in EL, Special Education, Arts, Music, and Wellness who oversee the coordination and 
implementation of curriculum district-wide.

The supervisors work with grade-level content teams during PLCs to ensure there is alignment between the 
written curriculum, taught curriculum, and learned curriculum by revising Learning Targets to include language 
objectives, planning well-structured lessons, and writing common formative/summative assessments. This work 
has been aided by the adoption of a district-wide curriculum map template to better guide vertical alignment.

Related Files
2019-09-29-22:08_Copy of MPS Curriculum Map Template.pdf

RATING

Developing
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Standard 3, Principle 5

School-wide organizational practices are designed to meet the learning needs of each student.

NARRATIVE

Marlborough High School has implemented school-wide organizational practices designed to meet the learning 
needs of each student.

Students in 9th and 10th grade teams are heterogeneously grouped and leveled equitably. This includes classes 
co-taught by both a content specialist and special education teacher to provide the necessary supports for 
students with IEPs in the general classroom setting. Students who require additional support in English and Math 
are provided the opportunity for extra time in the content area during an Intervention class period or Reading 
class. Level 1 and 2 English Learners are offered additional language practice during the Speaking & Listening 
and Reading & Writing Lab electives in addition to their English language development course.

In areas of science and mathematics restrictions are put on pre-requisite material for higher level and AP courses 
so as to ensure accessibility to the advanced material, but opportunities are provided for developing proficiency 
in science and math to achieve those goals. Students interested in accessing AP courses are encouraged to 
obtain a recommendation but the flexibility of enrollment allows students to “challenge in.”

English Learners are provided with SEI courses to support their growing language skills along with their content 
coursework. A pathway is established to include them in general population classes as soon as their English 
skills have progressed to a level of proficiency to access and engage in the content and tasks required in 
reading, writing, speaking, and listening. The EL department has created a form to review students at the 
midyear that could potentially benefit from changing their course levels right away instead of waiting until the 
following year. These students are able to access more challenging courses sooner or even move into new 
electives to suit their interests.

All students have access to specialist classes in the fine and performing arts, and physical education with 
adaptive classes, and heterogeneously grouped classes. Elective courses in all departments encourage students 
to access different curriculum and collaborate with a variety of students.

Related Files
2019-09-29-22:13_Mid-Year CHANGES .pdf

RATING

Implementing
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Standard 3, Principle 6

Educators develop productive student, family, community, business, and higher education partnerships 
that support learning.

NARRATIVE

Marlborough High School promotes the learning and growth of all their students as they develop relationships 
with students, families, community, local businesses and higher education.

MHS teaching staff promote the learning and growth of all students through effective partnerships with families 
and caregivers. Teachers make connections with family members and caregivers done in the best interest of the 
student regarding academic and personal concerns to find equitable solutions for student performance. The staff 
present an overview of course expectations and classroom norms for all parents who attend the Curriculum Night 
in September each year. All teachers attend Parent Teacher Conference Night in the fall, with the ability to call at-
risk students' parents to schedule meetings ahead of the open sign-up website going live. When scheduling the 
meeting, parents whose first language might not be English can select the option of a translator being scheduled 
with them for the meeting. The staff communicates with parents whose students who have academic, social and 
emotional concerns with via phone conversations, emails, and comments left in Aspen.

MHS promotes relationships with local businesses by inviting them into the school to interact with students. 
Members of the community representing a wide range of professionals from fashion designers and business 
professionals to college representatives are regularly invited to present workshops and share their careers with 
members of Clothing Classes and Fashion Club members. The business department hosts an annual Reality 
Fair where the senior class, based on a chosen career, use their “paycheck” to “pay” all relevant bills such as 
rent, electricity, internet, cell phone service, car loans etc. to representatives from representatives from these 
local businesses to learn fiscal responsibility. MHS computer classes learn about binary code and spanning trees 
both through hands-on exercise of building towers with Legos but also in solving real-world problems using 
spanning trees as in their group-project "Muddy City Problem" where they had to determine road access in town 
to reach various hubs.

MHS takes students on field trips for real-world experiences such as a trip to Bentley College where accounting 
students spent the day in student-based learning activities and engaged with guest speakers.In the past four 
years, the sophomores went to the Edward M Kennedy Institute in Boston to participate in a Senate Immersion 
Module, where they played the role of a senator as a complement to the civics curriculum. Biotechnology 
students have visited Hologic for lab tours and lessons on cell culture analysis from the scientists themselves.

MHS has forged a partnership with local company Patriot Ambulance to train and certify up to 10 students during 
the 2019-2020 school year. Students will work to become certified Emergency Medical Technicians (EMTs), 
receive training in Emergency Medical Dispatch (EMD), and participate in a 90-hour work-based learning 
experience.

MHS offers over 20 Advanced Placement courses and hosts one of the state's largest concurrent enrollment 
programs. This year, over 100 students are enrolled in early college courses through Quinsigamond Community 
College (QCC). Students will earn up to 12 free college credits in Composition I, Composition II, Psychology, and 
Sociology courses taught by MHS teachers approved through QCC as adjunct professors. In addition, MHS has 
partnered with Lasell University to launch the Pathways to Teacher Diversity program, which creates a platform 
for minority students to become professional educators.

Related Files

Page 46 of 70



2019-09-29-22:18_MHS PTD Spring Newsletter May 2019 .docx
2019-09-29-22:18_MHS ECHS Spring Newsletter May 2019 English.docx

RATING
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Standard 3 Strengths

STRENGTH

Marlborough High school staff engages in research-based practices and uses data as a means to inform, adjust, 
and evaluate instructional practices.

STRENGTH

Professional Learning Communities provide built-in time to use their evaluation of student work to make 
instructional decisions on a regular and consistent basis.

STRENGTH

Marlborough High School, as part of it's practice, seeks out and implements opportunities to partner with the local 
business and high-er education community.
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Standard 3 Areas of Growth

AREA OF GROWTH

Formalize structures and processes to achieve vertical articulation and implementation of the curriculum within 
the school and with sending schools in the district.

AREA OF GROWTH

Identify structures and processes to ensure clear alignment between the written, taught, and learned curriculum.

AREA OF GROWTH

Develop a plan to ensure that courses throughout the curriculum are populated with learners reflecting the 
diversity of the student body while maintaining learning environments and practices that are inclusive.

AREA OF GROWTH

Evaluate the effectiveness of current family partnerships and outreach to ensure families that are less connected 
to the school are being served equitably.
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Standard 4, Principle 1

All students receive appropriate intervention strategies to support their academic, social, and emotional 
success.

NARRATIVE

Marlborough High School is implementing a system of learning support ensuring that all students receive 
appropriate intervention strategies to support their academic, social, and emotional success.

Approximately, 90% of staff agree there is a system in place to find the right supports (academic, social-
emotional, health, after school, etc.) for students who need them and are familiar with the steps to take to ensure 
students receive the extra supports they need. The foundation of this process is facilitated through the student 
support team (SST). The SST consists of school administrators, supervisor of counseling services, guidance 
counselors, adjustment counselors, school psychologists, nurses and special education staff. The school is 
divided into two “House” student support teams, Black and Orange – each with a school administrator, two 
guidance counselors and one adjustment counselor. Each House meets bi -weeklyto identify at-risk students and 
brainstorm intervention strategies specific to the individual's needs. At risk students are identified through 
academic and attendance data reports, referrals by staff initiated informally and formally through the SST form, 
and/or through a review of academic, personal and social/emotional factors by school counselors. Possible 
interventions from SST process include parent meetings, implementation of a curriculum accommodation plan, 
referral to a counselor, or special education evaluation. Following the implementation of an intervention a student 
will consistently meet with their support staff and be tightly monitored moving forward by counselors and moving 
forward at SST/House Meetings.

To better support the academic, emotional, social and behavioral student needs the school has grouped the 9th
and 10thgrades into three teams per grade consisting of a common math, science, English, history and theme 
teacher (art, business or engineering). Teachers within a grade team meet a minimum of two times per 7-day 
cycle to develop, implement and re-evaluate intervention strategies for at-risk students. Starting in the 2019-2020 
school year each team will also have a math support and English support class to provide additional academic 
support for struggling students.

The school schedule provides a weekly 50-minute Panther period to provide enrichment and intervention within 
the school day. Interventions during this period include, one-on-one or small group instruction with teachers or 
peer tutors, as well as targeted MCAS prep for at-risk students. MHS also provides free after-school support at 
the Homework Center, which is staffed with content teachers and peer tutors 3 days a week. Transportation 
home is also provided for students by the late bus, Monday through Thursday to encourage the use of this 
program.

The MHS Student Mentor Program provides student supports for students new to the school. The program 
maintains a maximum mentor to new student ratio of 1:5. These mentors go through mandatory training events 
each month to support our students during Panther periods. The mentor program promotes strong connections 
for our new students to the MHS community.

In partnership with Bridge for Resilient Youth in Transition, MHS initiated a Bridge Program during the 2018- 
2019 school year to help support rising mental health needs. The Bridge Program operates with a full-time 
clinical coordinator and academic coach in collaboration with the supervisor of counseling services, school 
counselors and staff. The Bridge Program allows students to feel supported while progressively reintegrating 
back to their full time course load after a hospitalization or medical leave.

The Social Emotional Learning Committee (SELC) is a dedicated collection of 5-7 teachers, support staff and 
administrators that work to promote Social Emotional Health and well-being to MHS. The committee is in the 
beginning stages of development itself having formed just last year, but has already instituted a “Mindful Moment 
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of Silence” during morning announcements. For the current school year, the committee plans to post inspirational 
quotes around the school and offer every teacher a copy of a book about mindfulness.

MHS provides numerous informal and formal supports for students, however, just 71% of students report that 
they access academic support when needed and only 55% of students report that they take advantage of social 
and emotional supports when necessary. This highlights one potential area of improvement in increasing building 
awareness of support programs within the student body, as well as advocating for additional counseling 
resources in the face of rising social and emotional needs.

Notably, 58% of students report that adults notice when someone needs help and 68% agree that adults take 
action when someone needs help. This, combined with only 76% of staff reporting that they feel staff follow a 
clear and timely referral process, highlights the need for more clearly defined protocol for teachers to follow when 
students who disclose concerning information along with clear communication of this protocol. The supports 
clearly exist as 94% of staff agree that the school has systems in place to find the right supports for students who 
need them. Streamlined electronic communication about students that occurs between all stakeholders along 
with a clear follow-up process on outcomes could improve this. The leadership team has discussed the school-
wide use of the ASPEN Journal tool improve communication among student support team members.

Related Files
2019-09-25-09:57_Website Resources for Standard 4 Principle 1.docx

RATING

Implementing
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Standard 4, Principle 2

All students receive counseling services that meet their personal, social, emotional, academic, career, 
and college counseling needs from adequate, certified/licensed personnel.

NARRATIVE

Marlborough High School has implemented programs and services to ensure all students receive counseling 
services that meet their personal, social, emotional, academic, career, and college counseling needs from 
adequate, certified/licensed personnel.

The Marlborough High School Counseling Department consists of 9 members allowing for students to have 
access to the support and resources needed. The team has 4 Guidance Counselors, who each have a caseload 
of approximately 260 students, an Early College High School (ECHS) Counselor, who oversees the ECHS 
program and partnership with Quinsigamond Community College, and a Career Specialist that partners with local 
businesses/industries in the greater Marlborough area. The counseling team also has a Licensed Alcohol and 
Drug Counselor (LADC) for individualized substance abuse counseling. Working tightly together, the three 
School Adjustment Counselors have a designated caseload based on the house system, one counselor 
predominantly seeing house black students, one counselor seeing house orange students, and the third 
counselor serving students with IEPs and overflow from the two houses as needed. Lastly, the Bridge Program, a 
program that adopts the Bridge for Resilient Youth in Transition (BRYT) model, aims to help students 
transitioning back to school from extended medical and mental health absences.

As professional school counselors, the staff is dedicated to empowering every student to achieve academic 
success, personal and social growth, and wellness and career exploration. MHS School Counseling services are 
staffed by professional school counselors who advocate, collaborate, and facilitate individual and system change 
to ensure every student has the knowledge and skills necessary for academic success and personal growth. 
School counselors strive to empower students to embrace their full potential and to achieve their personal and 
academic aspirations. Each student is assigned to a House with an assistant principal, two guidance counselors, 
a school adjustment counselor and a nurse. Students work with the same House team for the four years spent at 
Marlborough High School.

School Counselors meet with each of their students at a minimum of once per year to review scheduling and 
programming for the following school year. If students are seeking out their counselor, they are given the option 
to set up an appointment by scanning a bar code to log into an online scheduler, speaking with the administrative 
assistant in the guidance office, or by speaking with their counselor on a walk in basis. These policies have 
successfully connected students with support as 73% of students reported that a counselor is available whenever 
they need help.

MHS and their counseling services are continuously working to improve their connections and partnerships with 
outside agencies. Due to high demand, counselors worked closely with Advocates Community Counseling, 
based in Marlborough, to arrange for a Clinician to now come into MHS and counsel students two days per week, 
a significant increase from a schedule of one half-day a week. The counseling staff works with a referral list of 
well over 50 outside agencies. Healthcare agencies that are new to the Marlborough area have also come in to 
present their services to the counseling and health services staff (Westborough Behavioral Health).

Related Files
2019-09-25-09:58_Website Resources for Standard 4 Principle 2.docx
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Standard 4, Principle 3

All students receive health services that ensure their physical and emotional well-being from adequate, 
certified/licensed personnel.

NARRATIVE

Marlborough High School has implemented programs to ensure that all students receive health services that 
ensure their physical and emotional well-being from adequate, certified/licensed personnel.

Lead by two nurses,the health services works alongside guidance counselors, adjustment counselors, and a 
Licensed Alcohol and Drug Counselor. Both Registered Nurses are DESE Certified. They are evaluated along 
with all other faculty and have three unannounced observations by their supervisors on a yearly basis.

Health Services works diligently to provide comprehensive health services to students, staff, and parents (if 
applicable). Health services complies with all state regulations for school entry (i.e. proper doctor document, 
immunization compliance, medical history, dental, & disease prevention). There is a section of the school's public 
website that is up to date with this health information. Health services will reach out to parents via email, 
literature, and screenings (SBIRT).

Health services ensures preventive and direct interventions in a variety of ways. Posters can be seen all over the 
school providing the negative side effects of the current vaping epidemic.

The physical and emotional well being of each student is met by initially and continuously addressing all the 
needs of students, treating every student with the same sense of care and importance is something that is a 
staple of health services. The appropriate referral from health services first starts when they log/document every 
student into an Electronic Health Record, incorporating the use of interpreters when needed. Lastly, the EHR 
allows health services to follow up with students and have an organized sense of direction/database.

Along with the continued work with community partners, students receive the best services while either here at 
MHS or beyond.The collaborative approach is taken with local physicians to make sure all parties are 
serviced/have access to healthcare (i.e free immunizations at Whitcomb). Health services helps to write and 
implement emergency protocols and interface with he community.Through a community based partnership, 
school health services are informed of ongoing student health assessments. They work with local 
physicians/stakeholders for regulations and information that is needed, namely the Department of Public Health 
(DPH).

RATING

Implementing
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Standard 4, Principle 4

All students receive library/information services that support their learning from adequate, 
certified/licensed personnel.

NARRATIVE

Marlborough High School has implemented library and information services that support learning of all students 
and is from adequate, certified/licensed personnel. The MHS library is staffed by a certified/licensed School 
Library Media Specialist. An Instructional Technology Specialist is housed in an office inside the LMC. Students 
are encouraged to access the ITS for needs not only related to Chromebook Repair, but assistance in the use 
and implementation of instructional technology, apps, and project-based learning.

The library owns approximately 7,500 physical items for circulation, including print books, Chromebooks and 
chargers. Additionally, students and staff have free access to more than 200 research eBooks from Gale 
Cengage, and access to thousands of eBooks and digital audio books via the school's subscription to the 
Massachusetts Library System's Digital Commonwealth eBook collection. The physical library space is large 
enough to accommodate various size groups for collaboration. The common area has plenty of comfortable 
seating and work tables. Two computer labs with doors to close them off from the common area offer quiet work 
or instructional spaces for teachers and students. One of these labs is equipped with a screen and projector, so 
that it may be used as a teaching space for the librarian and other teachers. Two mobile LCD screens are 
available in the LMC to be used for presentations, class use, or video chat. Library services are available some 
days before or after school. Efforts are made to provide coverage to staff the LMC when the librarian has a free 
period, is at lunch, or teaching classes.

The selection of materials for inclusion in the school library is done in response to curricular needs and teacher 
requests in conjunction with student interests and needs. In order to best serve the school community, the media 
specialist takes an active role in collaborating with faculty from basic assistance, such as locating resources for 
class, to fully integrated co-teaching using research and reading oriented topics. The media specialist is available 
to students throughout the day. Students are encouraged to consult the media specialist for assistance with 
locating reading material, research questions, and other general needs.

While the media specialist works to connect with all students, efforts need to be made to integrate these services 
into more areas of the curriculum.

RATING

Implementing
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Standard 4, Principle 5

Identified English Language Learners and students with special needs and 504 plans receive appropriate 
programs and services that support their learning from adequate, certified/licensed personnel.

NARRATIVE

Page 56 of 70



Marlborough High School has implemented numerous programs and services as it strives to support the learning 
of all English language learners, special needs students, and students with 504 plans.

There are adequate, certified/licensed personnel and support staff to meet identified students' needs. The 
number of special educators in the school has recently been increased to meet the needs of the students within 
the school and support more co-teaching opportunities between certified special educators and certified content 
teachers. Outside service providers for occupational therapy, physical therapy, speech, and a Board Certified 
Behavior Analyst are shared with other school sites and are present in MHS at least one scheduled day per 
week. The placement and number of paraprofessional staff is monitored by administration and the Educational 
Team Leader to ensure appropriate compliance and support.

Students are placed in the least restrictive environment that meets their learning and social emotional needs as 
defined in a student's individualized education program (IEP).A co-teaching model for special education services 
with common planning time is used. All students evaluations and annual reviews are conducted in accordance 
with the state guidelines.

For students in need of additional support, there are alternative environments. The Bridge Program is a 
specialized support program aimed at supporting students transitioning back into the high school population after 
lengthy absences or hospitalizations. The Bridge provides space, services, and supports for students with 
social/emotional challenges as they come back to school. The Bridge Program is staffed by a Clinical 
Coordinator and an Academic coach. Life Skills courses are provided for students with severe disabilities through 
the Pathways and Connections classrooms. The Post-graduate LIFE program provides these students with 
academic and vocational skills.

The Hildreth School program is an alternative high school campus that services students who prefer or require a 
nontraditional school setting. Students benefit from flexible scheduling and a small structured learning 
environment with academic, social, emotional and behavioral support. Services are designed to meet the needs 
of each student through its educational, clinical, and behavioral components. Teachers may differentiate 
instruction within the classroom, adapting Massachusetts Frameworks as necessary to allow students to 
progress. The Hildreth School offers students a supportive community while encouraging social, emotional and 
academic development in a safe and caring alternative environment. Students attending this program are 
recommended through a referral process that is originated at the main MHS campus through a guidance 
counselor or administrator. This process will often require a detailed team process to determine the 
appropriateness of the placement.

Students with 504 plans are monitored by teachers and the 504 coordinator and supported by accommodations 
within the regular classroom and any other assistance as required by their plans. All students on IEPs or 504 
Plans are monitored during the year for progress through periodic meetings with special education teachers, 
school counseling and other specialized staff, content area teachers, or the 504 coordinator.

English Learners are supported by dedicated professional staff and core subject area teachers that maintain 
sheltered English immersion (SEI) endorsements as required by the state. Translation services are available for 
families and two translators are available on-site to translate for spoken and written communication. School 
documents are available in English, Spanish and Portuguese.

RATING

Implementing
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Standard 4 Strengths

STRENGTH

The creation of 9th and 10th grade teams to develop, implement and re-evaluate intervention strategies for at-
risk students.

STRENGTH

The variety of Marlborough High School programs in place to target students with specific needs including the 
Bridge Program, Therapeutic Learning Center, Pathways/Connections, Post-Grad program, and Hildreth School 
campus.

STRENGTH

Marlborough High School offers a variety of counseling and health services to support the physical and social-
emotional well-being of its students.

STRENGTH

The Marlborough High School community recognizes the importance of Social Emotional Learning (SEL) for both 
faculty and students and has implemented an SEL Committee and continues to offer PD focused on the 5 core 
competencies of SEL.
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Standard 4 Areas of Growth

AREA OF GROWTH

Develop a process that encourages all students to be aware of the available academic and emotional support 
programs and how to access them when needed.

AREA OF GROWTH

Increase the inclusion of specialist teachers (Library Media, Instructional Technology, Transition, etc) in the 
development of curriculum across all content areas and programs.
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Standard 5, Principle 1

The community and district provide school buildings and facilities that support the delivery of high-
quality curriculum, programs, and services.

NARRATIVE

The community and district provide sufficient school buildings and facilities that support the implementation of 
high-quality curriculum, programs, and services. Marlborough High School provides a safe, secure, healthy 
environment that supports the student body. All entrances to the building are locked after 7:30 am until 1:45 pm. 
All visitors are required to check in at the main office after being buzzed into the building. Visitors must be 
escorted by a staff member if they are then going into classroom areas or meetings. All staff are provided with a 
picture identification to wear in the building. Two full-time hall monitors are present throughout the building during 
school hours or in office to monitor security camera feeds.

The building is adequately sized for the current population of 1,050 students. There are enough classrooms for 
instruction so that no teachers are required to share classrooms or move to different classrooms each period. 
The Field House is the only area large enough to accommodate school-wide assemblies as the Little Theater can 
only accommodate one grade-level at a time. The only auditorium space available for large events such as music 
concerts or the school musical is off-site at Whitcomb Middle School. Although this is within walking distance, it is 
only via major roadways. Busing must be provided for any rehearsals during school hours to meet the needs of 
students with mobility concerns as well as in consideration of weather and traffic. The cafeteria is adequate for 
the size of our school with students being separated into just two lunch periods. MHS athletic facilities are 
adequate with two new turf fields and a third under construction. Our tennis courts are less than 5 years old but it 
is estimated that the track will need repair or replacement in the next few years. There is a rock-climbing wall in 
the field house as well as areas for a weight room and cardio equipment located nearby, but these are outfitted 
with outdated and/or donated equipment.

In the Science, Technology and Engineering Department, each teacher has their own classroom space large 
enough to accommodate lab work. Technology and Engineering has increased their classroom space within the 
last five years to add computer labs, robotics equipment, 3D printers and large work spaces for STEM projects. 
The library has two computer rooms that have been updated with computers and closed off from the main library 
with walls and doors to better facilitate a learning environment. A Foreign Language lab was added in the 
building which accommodates 30 students with new computers.

Classrooms hold between 25 to 30 students with enough furniture and seating for students and staff. Each 
student has their own locker and access to a locker during their health and wellness class times. All classrooms 
are equipped with a projector and whiteboard for instruction. Each department has a room where teachers can 
meet and plan in a large group setting.

The building is clean and well-maintained. The custodial staff cleans daily. Over the summer routine deep 
cleaning, painting, larger repairs, and equipment replacement are completed. The mechanical systems have 
been updated including an HVAC system. The building meets all applicable federal and state laws and is in 
compliance with local fire, health, and safety regulations.

RATING
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Standard 5, Principle 2

The school/district provides time and financial resources to enable researched-based instruction, 
professional growth, and the development, implementation, and improvement of school programs and 
services.

NARRATIVE

MHS provides sufficient time and financial resources and is implementing research-based instruction, 
professional growth, along with the development, implementation, and improvement of school programs and 
services.

Teachers are scheduled for PLC (Professional Learning Community) time where teachers have the opportunity to 
develop common assessments and activities as they develop common curriculum to be put into new district 
maps. The ninth and tenth grade team teachers have additional common time to create Project-Based Learning 
(PBL) opportunities that are also interdisciplinary and identify students for intervention courses or SST referrals. 
This time enhances the teachers ability to personalize their instruction while meeting student learning needs. 
Teachers are scheduled for the PLC time either two or five times during a cycle of seven days.

Marlborough High School provides teachers with four Professional Development (PD) days and two half 
professional days after early-release. PD days that are not directed by administration are scheduled by teachers 
themselves in order to choose what PD meets their current needs. Teachers do this by enrolling in classes that 
are available district-wide through our TeachPoint evaluation software. These classes include opportunities for 
points in EL and special education as required for licensure. After-school meetings are held on average every 
other week and provide additional opportunities to meet as en entire faculty, as departments, or in other 
groupings to address matters related to school improvement, NEASC, MCAS training, and mandated-safety 
training.

The majority of the curriculum revision work and transfer to the new curriculum maps has occurred in the summer 
with compensation for those that volunteer. Improvements to instruction are provided by outside consultants that 
either run workshops or through formal coaching such as with ICLE. Substitutes are provided to teachers to 
engage in these offerings during school hours. Curriculum supervisors observe instructional time in classrooms in 
a non-evaluative format to provide peer coaching or offer to cover a teacher's class so that may observe another 
teacher.

RATING

Implementing
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Standard 5, Principle 3

The community and the district's governing body provide adequate and dependable funding to fully 
implement the curriculum, including co-curricular programs and other learning opportunities.

NARRATIVE

Marlborough High School has been provided adequate and dependable funding and is implementing a large and 
varied range of school programs and services. School programs and services include: Special Education, English 
Learners classes, Advanced Placement (AP) courses, music, drama, TV Production, 37 co-curricular student 
activities, and many after school sports programs.

There is adequate professional staff to ensure appropriate class sizes and teacher loads to implement the 
curriculum.

Marlborough District has committed to a comprehensive technology plan which includes commitments in terms of 
adequate support, technical, and instructional staffing, devices, and software. Highlights include support for 
hardware budgets to provide funds for the purchase of Chromebooks for grade 3-12 students and laptops for all 
teachers and administrators with a regular repair/replacement cycle for classroom equipment and projection 
systems. Student information systems and programs allow teachers and administrators to more easily access

student data, for instance ASPEN and OTUS. Teachers and administrators incorporate technology into 
instructional practices with the use of Google Classroom, DiLL World Language software, Padlet, video and 
audio editing software, and interactive projects and boards. With the incorporation of these internet-based 
technologies, the installation and support of a managed wireless networks has provided a reliable and consistent 
ability to best serve the student population.

The library receives a proportional share of the district's budget of $39,000 for the purchase of print and 
electronic books, research databases, subscriptions, and supplies. This money is shared with the middle school 
library and three elementary school libraries. There is also adequate and dependable funding in the budget for 
instructional materials and supplies to implement technology focused courses such as graphic design, 
biotechnology, robotics, CAD, music production, and TV production.

RATING

Implementing
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Standard 5, Principle 4

The school/district has short-term and long-term plans to address the capital and maintenance needs of 
its building and facilities.

NARRATIVE

Marlborough High School has implemented both short-term and long-term plans to address the capital and 
maintenance needs of its building and facilities. The school system has appropriate mechanical systems that 
work properly and are up to date. A new HVAC system was installed about 5 years ago, including the boilers. 
Systems are inspected annually.

The building and its facilities meet all applicable federal and state laws and they are in compliance with local fire, 
health and safety regulations. As an example, the fire department conducts monthly inspections of the building. 
The school/district ensures maintenance and repair of the building and facilities by first using visual inspection 
whereas a custodian is in the building while students are present and second an email system is used by staff to 
notify the head custodian of problems throughout the year. If the problem is unable to be taken care of by the 
school custodian then an email is sent to the Marlborough facilities office and the city contracts jobs requiring 
other professionals.

The school/district schedules regular, on-going, maintenance and repair of the buildings and facilities. Within the 
last 8 years the school has installed new windows and a new roof. There are new doors with an updated 
scanning system. New rugs have been installed in the library with the thought being squares rather than large 
pieces so damaged areas can be replaced easier. In other areas, rugs have been eliminated and other flooring 
has been added in. Painting and maintenance projects take place every year during the summer. In 2018, the TV 
studio was updated with new technology and a music production studio was created. Both facilities provide 
students with technology and equipment current to the industry standards. As part of an ongoing district 
technology plan, internet/network servers have been updated, wifi is throughout the school for student 
chromebooks and printers and ports needed updating have been updated or added. In 2019, the cafeteria 
kitchen/serving area was updated to allow students time to obtain food easier.

The district has ensured a safe and secure building and facilities by installing cameras both inside and outside of 
the buildings. This coverage is reviewed and additional cameras have been placed in previous blind spots. 
Entrance doors have scanners, allowing only staff with a chip-enabled district ID card to enter the building. 
Visitors are only allowed access to the building during school hours once they have been identified on a camera 
and allowed entrance through a remote locking system operated and monitored in the main office.

RATING

Implementing
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Standard 5, Principle 5

The school has infrastructure and protocols in place to ensure effective responses in crisis situations.

NARRATIVE

In collaboration with the Marlborough Police Department, MHS has implemented emergency protocols to ensure 
effective responses in crisis situations.

Faculty and students are trained to respond appropriately in various emergency situations. All faculty and 
students participate in annual ALICE training and drills with the police department as well as evacuation drills 
with the Marlborough Fire Department. Evacuation routes and emergency numbers are posted in all classrooms 
at MHS including offices and conference rooms. These postings, along with flow charts of emergency protocols 
for situations such as a need to shelter in place or an active shooter situation, are kept in yellow folders that are 
distributed and collected annually to be reviewed for accuracy. Teachers as well as substitute teachers are able 
to refer to the folder when a situation arises.

Safety protocols and incidents are reviewed bi-weekly in collaboration with the School Resource Officer. The 
SRO position is full-time and a new, more visible and accessible office was identified in the summer of 2019 for 
the School Resource Officer adjacent to the main lobby of the school in order to allow easier collaboration 
between the SRO and the school community.

Marlborough High School used to have monthly crisis team meetings but moved away from this practice in recent 
years. The school's crisis team was made up of school adjustment counselors, guidance counselors, school 
nurses, and assistant principals.

Related Files
2019-09-25-09:47_Emergency Protocols 2019.pdf

RATING

Implementing
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Standard 5 Strengths

STRENGTH

The MHS building and grounds are well-maintained and appropriate funding is in place for their maintenance and 
improvement.

STRENGTH

The school works effectively with city departments to regularly review building needs, address issues, and 
improve building facilities both on a short-term, and long-term basis.

STRENGTH

The community and school committee support of an annual school budget that adequately supports the 
implementation of curriculum, co-curricular programs, technology, and other learning opportunities.
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Standard 5 Areas of Growth

AREA OF GROWTH

Ensure outdoor all athletic facilities affected by the construction of the new elementary school and new softball 
field are replaced in a timely and appropriate manner.

AREA OF GROWTH

Continue to evaluate and anticipate the growth of the student population and the ability of staffing to meet the 
needs of all learners.
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Part 3 - Capacity for Continuous Growth as a Learning Organization

PART 3 NARRATIVE

Marlborough High School (MHS) defines learning through the lens of our core values. The health of our learning 
organization was one of the pillars of cultural and strategic practice presented to the faculty during the first 
meeting of the 2019-20 school year. MHS operates on a model of focused PLCs existing across all departments 
and/or teams. These PLC teams are developing and refining protocols that drive outcomes focused on 
curriculum & instruction, student learning data, project-based learning (PBL), and student intervention. PLC 
teams meet up to five times every seven days, depending on the goals of the team (i.e. our 9th and 10th grade 
teams focus on content, PBL, and student intervention). This model ensures continuous collaboration, 
collegiality, and learning for all educators, which translates into more opportunities for high-level student learning.

MHS also benefits from a wealth of resources tied to professional development (PD). Our district provides four 
full professional development days throughout the school year. There are also two early release professional 
development days scheduled. These days are a mix of building/district-driven agendas as well as staff choice 
sessions. Our PD efforts have been focused on a number of priority areas including language objectives, social 
emotional learning (SEL), cultural proficiency, co-teaching and technology integration. All staff were provided with 
a copy of “The Growth Mindset Coach: A Teacher's Month-by-Month Handbook for Empowering Students to 
Achieve,” to help continue our learning into the summer of 2019.

MHS conducts monthly school council meetings focused on school improvement efforts. In addition, the principal 
convenes a bi-monthly student advisory council to assist in school improvement planning. Members of the MHS 
leadership team meet over two days of summer retreat, twice a month throughout the school year, and at four 
dinner meetings during the first half of the school year to design and implement action steps tied to school 
improvement. Lastly, the principal seeks feedback from the staff continuously throughout the year (informal visits 
to classrooms and meetings) and through a year-end survey. This feedback has led to positive changes in school 
management and operations.

MHS educators receive feedback on their practice in accordance with the MPS negotiated evaluation process. 
This process reflects the updates recommended by the DESE on teacher supervision and evaluation. MPS uses 
TeachPoint to memorialize observations and share feedback, acknowledge positive practices, and provide 
suggested points of improvement.
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Part 4 - Goals and Vision for the Future

PART 4 - NARRATIVE

Over the next three to five years, MHS is focused on continuing to build out and support its foundational pillars; 
(1) improving the health of our learning organization (staff), (2) promoting deep personalization (students), and 
(3) designing a partnership model for our school (parents and community).

With respect to our learning organization, common planning time (CPT) has been implemented into the school 
schedule and professional learning communities (PLCs) have been established. Continuing to refine the 
protocols for improving our time together during these PLCs is an area of growth. Lead teachers have been 
established to improve the quality of our project-based learning (PBL) and student intervention outcomes through 
PLC. In addition, content supervisors work to improve protocols focused on curriculum/assessment alignment 
and analyzing student learning data. A common tool for both is in development.

Second, MHS is working to establish a better model for deep personalization with our students. Small learning 
communities (SLCs) have been designed across 9th and 10th grades. These cohorts of approximately 80 
students are thematically based in the areas of STEM, entrepreneurship/business, and fine arts. Continuing to 
design and implement student-centered PBL opportunities is an area of growth. Currently, lead teachers with 
expertise in PBL and an outside consultant help to support the growth of colleagues working to integrate PBL in 
preparation for our schoolwide culminating event in June. This Passion Fair will be a presentation of student 
learning across multiple content areas and themes. In addition, MHS has invested in professional development 
focused on cultural proficiency to guide our staff in better understanding the implications of race, ethnicity, and 
socio-economic status in our classrooms. Anchor texts for this professional development have been, “Culturally 
Responsive Teaching and the Brain” and “Engaging Students with Poverty in Mind.”

Third, MHS is working to refine its parent engagement model to reflect a partnership approach. Full time 
translators for both Portuguese and Spanish are now on staff at MHS. MPS provides a Spanish and Portuguese 
hotline on all district websites to help assist families with school-to-home communication. MHS has traditionally 
been a “come if we call” school. Through a partnership approach to parental engagement, parents will help 
establish the important aspects of school-to-home communication and have more input into aspects of our 
curriculum. In addition, we will establish meeting opportunities off-site that are more accessible to parents that 
traditionally do not access the school. In order to support this effort, MPS awarded a stipend to a teacher willing 
to serve as a liaison between the school and our bilingual community. In addition, MPS offers ESL classes for 
parents and translated monthly newsletters. Furthermore, Family Success Partnership (FSP) provides services 
and supports to MHS families across a number of different community agencies in collaboration with the MHS 
adjustment counseling team.

In addition, MHS has committed to building out its early college opportunities for students, improving its 
intervention model for 9th and 10th grade students, and supporting its co-teaching model for EL and special 
education students.

Lastly, with respect to district initiatives, MHS has been tasked with designing an alternative pathway model for 
students that are overaged and undercredited.
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Part 5 - Priority Areas for NEASC School Growth Plan

PRIORITY AREA FOR GROWTH #1

Continue to offer support for teachers participating in Professional Learning Communities (PLCs) and identify 
training or opportunities to refine this practice.

PRIORITY AREA FOR GROWTH #2

Develop a written curriculum in a consistent format for all courses in all departments that includes units of study 
with guiding/essential questions, concepts, content, and skills.

PRIORITY AREA FOR GROWTH #3

Develop a plan to ensure that courses throughout the curriculum are populated with learners reflecting the 
diversity of the student body while maintaining learning environments and practices that are inclusive.

PRIORITY AREA FOR GROWTH #4

Evaluate the effectiveness of current family partnerships and outreach to ensure families that are less connected 
to the school are being served equitably.

PRIORITY AREA FOR GROWTH #5

Develop a process that encourages all students to be aware of the available academic and emotional support 
programs and how to access them when needed.
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